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Project Summary: I worked with the North York Central Library’s IBBY Collection for Young People with
Disabilities. I created booklists to highlight resources for and about children and teens
with disabilities, and ran a book-making workshop for children.
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North York Central Library’s children’s department
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Deafness and Hearing Loss
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online

researchers. Through the
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Resources and reading suggestions for and about
children and teens who are deaf or have hearing loss.

Print Disability
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Resources and reading suggestions for children with
physical, developmental, or learning disabilities that
make reading and accessing print challenging.

promote inclusivity and advocate for accessible

Books to build empathy: Teens

services throughout the TPL system. My projects –

Young adult books that emphasize understanding and
diversity.
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on

positive

creating themed booklists and running a bookmaking workshop – were both designed to
encourage the use of IBBY items, as well as connect
to resources and programming in the wider TPL
community.
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Books to build empathy: Ages 7-12
Books for middle childhood that emphasize
understanding and diversity.

Booklists: What worked
As outlined in the work plan, I completed one booklist on print disability by June 19. As predicted, the first
list required the most time and effort. Getting feedback halfway through the placement significantly
speeded up the process for the remaining three booklists.
Using research to inform and inspire booklist creation was extremely helpful and rewarding.
Curriculum research allowed me to tailor booklists to grades that are likely to discuss disability and
inclusivity in the classroom. My research on early literacy and disabilities led to including tips for reading
with children on my deafness and hearing loss and print disability book lists. I was also able to select books
that would be appropriate for reading to and with children with these disabilities. I also provided links to
external resources helpful to parents and teachers. Though my colleague, Eva Athanasiu, and I worked
largely independently, we were able to share the research work. The exchange of ideas and knowledge
saved time and enriched both our learning experiences.
One of the major challenges predicted in the work plan was evaluating books, particularly for age
appropriateness. Curriculum research aided in this task, as did an orientation session with an NYCL
librarian, who shared advice on the features to examine when determining age appropriateness, as well as
literary merit. As someone who does not have much experience working with children, it was great to hear
from an expert about what appeals to parents and children.

Booklists: What didn’t work
Originally, I had planned to create booklists on the following topics: Vision loss or print disability;
Developmentally delayed teens/adults; and Books to build empathy for teens. I soon discovered that print
disabilities and developmental delays covered a vast spectrum of conditions and situations. As a result, Eva
took on vision loss and blindness, while I created a print disability list to cover mobility and cognitive
disabilities that make print resources difficult to access. This switching of tracks required more research
than initially expected, and so I was not able to spend as much time writing annotations. The planned
developmental delay booklist was not completed. Hopefully, TPL staff with time to carefully consider the
great variety of conditions and needs of teens and adults with developmental disabilities will be able to
create booklists to support such patrons in the future.
In general, I should have allocated more time to writing annotations and spent less time secondguessing and re-reading the books I had selected. I believed writing would be the simplest phase, but
instead was challenged by writing concisely for a broad audience. I finished writing in the last day of the
project, but would have felt better about the final product with more time to craft articulate and
informative annotations. As a result, Leigh and Sharon will continue to edit after the practicum’s end.
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The Workshop
Using the IBBY Collection’s handmade books
as inspiration, I developed a book-making
workshop for children ages 6-9. The goal was
to expose children to the IBBY Collection to
teach about tactile books and disabilities. It
was also intended to engage young patrons

Figure 1: Example itsy bitsy spider book made by a participant

in creative making to tie into the TD Summer Reading Club theme of invention. 21 children attended with
10 caregivers. Every participant made a tactile book based on the itsy bitsy spider (Figure 1).
Leigh and Sharon will reflect and report on the workshop as part of their session about IBBY at the
OLA SuperConference 2015. I prepared a draft report with suggestions for similar programming for use at
the conference (Appendix C). This aspect of the project is still in progress.

Workshop: What worked

Workshop: What didn’t work

Leigh began the workshop by introducing the IBBY

Though all participants finished and seemed proud
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guess what each piece might represent. This would
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have made a stronger connection to the form and
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different
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I had a basic outline of the workshop

Using basic craft supplies made the craft

schedule ahead of time. In retrospect, it would have

accessible and easy to reproduce. Showing how to

been better to have a firm idea of when and where

bring together simple pieces to invent something

each phase would occur. I sent participants to their

original emphasizes creativity and ingenuity over

seats a step early, creating some confusion when it

expense or expertise and shows the participants

was time for the next step. Better communication in

how to make books at home.

advance would have prevented this.
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The Work Plan
The work plan was ambitious, with a maximum plan of creating 3-4 booklists, executing a workshop, and
taking on optional extra tasks. Though I did not participant in all the optional extra tasks, I was able to
attend a couple class visits, design IBBY promotional material (Appendix D), as well as complete four
booklists and the workshop.

How the plan prepared me
Before writing the work plan, Leigh, Sharon, Eva, and I discussed the end goals of the project, and the steps
needed to accomplish them. Input based on Leigh and Sharon’s experience in children’s librarianship
helped to establish expectations and combat challenges from the get-go. Knowing what research was
needed in advance prevented me from barrelling head-first into developing the booklists and the workshop
without a firm foundation of knowledge. I was able to perform targeted research in my first couple weeks,
leading to useful final products without many false starts.
The work plan was also critical to time management. The workshop and booklists required unique
sets of skills, and had me working with different groups of people. Without firm deadlines established
ahead of time, it may have been more challenging to balance both tasks.

How the plan changed
AFTER

BEFORE

Workshop planning and materials purchasing

Workshop planning and materials purchasing

and preparation: 20 hours

and preparation: 7 hours

Reading and assessing books: 30 hours

Reading and assessing books: 43 hours

Set up displays in IBBY display cases: 5 hours

Set up displays in IBBY display cases: 0 hours

Optional extra tasks: 5 hours*

Flyer creation: 2 hours

*Revise IBBY presentation; write book reviews for blog; produce flyer; attend

Junefest, class visits, library programming: 8 hours

conferences and community events; library programming and class visits

Reading and assessing books was extremely time consuming, and the original work plan did not allocate
enough hours to the task. Fortunately, I was too generous with hours dedicated to workshop planning and
was able to add extra hours to reading. I did not end up helping with IBBY displays, instead attending class
visits and other library programming, giving me valuable experience working directly with children.

Planned booklists

How the plan changed (continued)
Final booklists

Vision loss or print disability

Print disability

Developmentally delayed teens/adults

Deafness and hearing loss

Books to build empathy: Teens

Books to build empathy: Teens
Books to build empathy: Ages 7-12
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Challenges
As predicted, understanding disabilities and book assessment proved the biggest challenges. I learned a
great deal during my practicum by performing thorough research from a variety of valid sources. I also
liaised frequently with Leigh, who, as the IBBY Collection Librarian has a wealth of knowledge to share.
Compiling research reports encouraged me to think critically about what information was relevant to the
project, and relay it in clear, concise terms.
Despite all the new knowledge gained, I still feel as though there is a lot left to learn. Consequently,
it was difficult to know when to move on from the research phase. This is another challenge forecasted by
the work plan. I was able to mostly adhere to the firm deadlines outlined in the work plan, give or take a
day. Forcing myself to move forward according to the schedule prevented me from getting weighed down
and distracted by infinite amounts of information.
Despite ranking it as a challenge of “low” probability in the work plan, I did end up needing
unexpected time off for medical reasons. Thankfully, I was able to work from home for a couple days.

Decisions
Age appropriateness: It was difficult to gauge age appropriateness for books, particularly with some of the
controversial material used on the teen booklist. Using my own judgement alongside conferring with
colleagues and consulting curriculum, online book reviews, and publishers’ information, I was able to
determine appropriate age ranges for each item. This was doubly challenging for the print disability book
list, as some print disabilities may cause an individual’s reading level to be below the average. My
supervisors and I determined it would be best to forgo assigning specific age suggestions in favour of broad
descriptors (i.e. “picture book” or “easy reader”).
As I do not have a great deal of experience working with children, it was also difficult to predict
what kind of craft would be age appropriate. I worked with Lucy, an experienced and crafty library
assistant, who was extremely helpful in guiding me through planning my first program. I also did research
on tactile books and similar library programs to help inform my decisions.
Design of booklists: I had expected a standardized format used throughout TPL. While there were examples
to work from, the design had to be adaptable to the specific needs of IBBY users. This decision was made
in consultation with Leigh and Sharon, and led to the creation of a long and short list for each topic.
Design of workshop: I was largely responsible for determining the design of the craft, the materials used,
and the sequence of the workshop. With little experience in planning programs, I found this task fairly
overwhelming. The input of Leigh and Lucy was invaluable to overcoming my self-doubt and inexperience.
Feedback from Leigh and Sharon helped me develop recommendations for the final workshop report.
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The Experience
The practicum placement was an extremely rewarding experience that built on my academic work at the
iSchool, as well as my previous professional experiences. After working in a public library for two years, I
made the decision to pursue the Master of Information degree with the intention of becoming a public
librarian, ideally in children’s and youth services. Though I interacted with children and parents in my dayto-day work at the public library, I did not have specialized experience in children’s librarianship or
programming. This practicum presented an excellent opportunity to test my strengths in the area, as well
as apply concepts learned at the iSchool in a real-life work setting.
The core courses of the Library and Information Sciences stream informed decisions made
throughout the project. The Introduction to Reference course introduced me to key reader’s advisory tools,
such as NoveList, that were invaluable in finding and evaluating books for use on booklists. One unexpected
challenge that arose was confronting my own personal politics. Seeking out books with diversity and
sensitive portrayals of disabilities was difficult enough, but I also found I sometimes clashed with an
author’s perspective on appropriate teenaged behaviour or how to deal with bullying. Keeping in mind the
ethics and aims of librarianship as discussed in the Foundations of Library Science course, as well as in the
philosophical underpinnings of the Critical Information Studies stream, I attempted to advocate for inclusive
books without censoring controversial materials.
Stephen Abram’s Winter 2014 Library as Conversation workshop greatly influence the craft
program. The theoretical foundation of Abram’s course was David Lankes’ notion that “the mission of
librarians is to improve society through facilitating knowledge creation in their communities”.* With stated
goals of promoting IBBY’s inclusive resources and encouraging creative making, engaging participants in
conversations about disability, creativity, and alternative concepts of books and reading was central to the
program. This aspect was highlighted through Leigh’s discussion of the IBBY Collection and the
participants’ interaction with inspiring tactile books. I circulated amongst participants as they made their
crafts, asking questions about the different textures and their creative choices. I emphasized the
educational element of the programming by encouraging participants to solve their own problems. For
example, a few participants had trouble tying a knot. Instead of tying it for them, I guided them through the
steps with helpful prompts. I believe my ability and desire to perceive and create moments for education
and skill-building is a strength that will be vital to a future in public librarianship. I am motivated to create
conversations with participants, and judging by my supervisor’s claim that I belong in children’s
librarianship, this is a skill highly valued by the organization.
*Lankes, R.D. (2011). The Atlas of New Librarianship. Cambridge, MA: MIT Press
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I enjoyed compiling the booklists. It was fun reading the spectacular variety of children’s literature,
and the wealth of information on disabilities and literacy will make me a better, more inclusive librarian
and citizen. It was satisfying to hear that my teen booklist has been sent to an educator in Los Angeles. I
thrive both personally and professionally when I feel my work has an impact outside the walls of an
organization, a characteristic that caused me to choose librarianship in the first place.
However, the tasks I found most energizing were the ones that brought me in contact with children.
Seeing creativity flourish in the book-making workshop, and interacting with young patrons during class
visits were inspiring moments. I learned from my Enneagram Personality results that I am an Investigator,
and can be prone to isolation and nihilism. Working with children in an innovative atmosphere counters
my pessimism and encourages me to use the positive aspects of the Investigator – vision, inspiration, and
a desire to solve problems – to better my community. In reality, an individual cannot be boiled down to a
specific “type,” and my test results reflect this. I found elements of the Individualist, the Achiever, and the
Reformer all emerged during the project. The Investigator-Individualist in me needed time away from the
hubbub of the public and co-workers to reflect on my work, while the Achiever and the Reformer were
reinvigorated by brainstorming sessions and the joyful chaos of working with young people.
I look forward to continuing my education toward children’s librarianship. This term I will be taking
Advocacy and Library Issues, motivated by IBBY’s mandate of accessibility and inclusivity. Inspired by the
book-making workshop, Critical Making will enhance my knowledge of maker culture and information
literacy. Next term, I hope to take Children’s and YA Services and The Public Library in the Community to
further prepare me for a career in public libraries. These courses will be essential to learning more about
the professional world. Having spent a long time working and studying in academia, my ability to
communicate with children and the general public has suffered. It was difficult to write annotations for a
broad audience, and I was visibly nervous when leading the workshop. The practical projects and
presentations included in these courses will help develop these weaknesses into strengths. More
knowledge of public librarianship will also aid in the self-doubt I experienced in evaluating books for
relevance to readers. Learning about the library’s role as a service to and advocate for its community will
improve my confidence in making decisions on behalf of patrons.

Creating bibliographies
 Evaluating children’s and teen literature
 Writing annotations for parents and young
audiences
Planning and running a library program
 Creating a middle childhood craft on a budget
 Planning a workshop schedule
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Research and writing for the workplace
 Distilling complex information into clear and
accessible language
 Writing a report for use at a professional
conference
Preparing and carrying out a set of deliverables
 Communicating with supervisors and
colleagues to ensure timely production of
booklists and reports

Appendices

Appendix A: Example book lists
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SHORT PAMPHLET-STYLE VERSION: Print Disability
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LONG ONLINE VERSION:
Books to build empathy: Teens
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Appendix B: Curriculum Report
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Appendix C: Workshop Report
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To give to parents, schools, and organizations
that work with people with disabilities

Appendix D: IBBY Flyer
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